
Writing Rock Solid Standards-Based 
IEP Documents 

Dr. Heather Larkin 
Middleborough Public Schools 

Pupil Personnel Services 
March 19, 2015 



Our Responsibilities 

• Take ownership of all students 
• Provide opportunities for professional development – 

general and special education together 
• Create a culture where all students are general 

education students first.   That is the first hurdle to 
meeting the challenge. 

• Develop IEPs that not only provide access to the general 
curriculum but also provide the services, supports, and 
specialized instruction necessary for students to 
succeed in the general education curriculum. 
 

Presenter
Presentation Notes
When the responsibility for special education is extended across all staff we move closer to bridging the gap between special and general education. Taking ownership of all students at a school site strengthens the ability to include all students in the educational plan for that school. Providing opportunities for professional development and creating a culture where all students are general education students first is the first hurdle to meeting the challenge.



Barriers to Learning 

• Barrier - Many students with disabilities are below 
grade level in academic content areas and do not 
have the prerequisite skills to achieve grade-level 
standards 

• Barrier - Special education teachers are not familiar 
with general education curriculum & Common Core 
Standards 

• Barrier - Instruction (including the IEP) not aligned 
with content standards 

• Barrier- General education teachers do not 
understand how different disabilities affect learning 
 



Middleborough’s  
Special Education MCAS Data 

 Grade A% P% NI% W/F%      #  Grade  A% P% NI% W/F%     # 

3rd 0 17 52 30          38 3rd 2 21 34 43         36 

4th 0 3 45 52          56 4th 0 9 44 47         52 

5th 2 9 40 49          47 5th 0 8 26 66         49 

6th 0 10 52 38          54 6th 0 7 44 49         57 

7th 0 29 56 15          37 7th 2 2 29 67         50 

8th 0 43 31 26          31 8th 0 6 19 75         50    

10th 3 58 36 3            28    
  

10th 11 27 41 22         32 

ALL 1 22 45 32         277 ALL 2 10 34 54        320 

ELA Math 



Take Away #1 

Good teaching is good 
teaching,  

no matter the profile of 
the student. 

 



What is an Inclusive School? 

  "Inclusion" does not simply mean the 
placement of students with disabilities in 
general education classes.  
 
 This process must incorporate fundamental 
change in the way a school community 
supports and addresses the individual needs 
of each child.  
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Presentation Notes
 "Inclusion" does not simply mean the placement of students with disabilities in general education classes.  This process must incorporate fundamental change in the way a school community supports and addresses the individual needs of each child.  As such, effective models of inclusive education not only benefit students with disabilities, but also create an environment in which every student, including those who do not have disabilities, has the opportunity to flourish. 



How Does Inclusion Help ALL 
Students? 

1. Differentiated instruction increases student 
engagement.  

2. Academic supports help each student access the full 
curriculum.  

3. Behavioral supports help maintain a positive learning 
environment for everyone. 

4. Respect for diversity creates a welcoming 
environment for all.  

5. Inclusive practices make effective use of a school's 
resources. 

Presenter
Presentation Notes
One of the most important principles of inclusive education is that no two learners are alike, and so inclusive schools place great importance on creating opportunities for students to learn and be assessed in a variety of ways.  Teachers in inclusive schools therefore must consider a wide range of learning modalities (visual, auditory, kinesthetic, etc.) in designing instruction.  Certainly this enhances the way in which educators provide supports and accommodations for students with disabilities, but it also diversifies the educational experience of all students.In this age of accountability and high-stakes testing, it is important for educators to ensure that every student is addressing the appropriate standards and objectives across the curriculum.  As such, inclusive schools provide academic supports (flexible pacing and grouping, reading and literacy specialists, tutoring, etc.) that create a supportive environment for all learners.  It is immediately clear how these supports help students with disabilities and English Language Learners, but inclusive schools can also better challenge and engage gifted and talented learners by building a more responsive learning environment.Another important factor in effective inclusive education is the implementation of consistent behavioral supports throughout the learning environment.  This consistency is essential for the success of students with emotional or behavioral disabilities in the general education environment, but school-wide behavioral supports also help to establish high expectations throughout the school community as a whole.Inclusive education for students with disabilities can only be successful when those students feel that they are truly a part of the school community.  This requires open and honest discussion about difference, and an institutional respect for people of all backgrounds and abilities.  In inclusive schools, the establishment of such a climate benefits everyone by fostering an environment where students and their families are valued for who they are.In the past, special education often involved the segregation of students with disabilities for the purpose of specialized instruction.  Not only does that model of special education in a separate setting deprive students with disabilities of interaction with their peers and full access to the curriculum, it can also involve duplicate systems and resources that are costly for schools to maintain.  Inclusive education can make more efficient use of a school's resources by maximizing the availability of staff and materials for all students



Non Participation Justification 

• This section must clearly and thoroughly JUSTIFY 
whenever a student requires ANY service 
OUTSIDE of the general education classroom. 
 

• See handout for examples 



 
 
 

Why are we 
considering 
writing and 
implementing 
Standards-Based 
IEP documents? 
 
 

Higher Academic Standards 
Aligned Assessments 
Increased Accountability 
Adoption and the implementation of 

Common Core State Standards 
A paradigm shift is in our midst– we are 

moving from compliancy to growth 
against grade level expectations 

Our regulations state we must close the 
achievement gap that exists 

It is the right thing to do– best practice! 



What is a Standards-Based IEP? 

A process whereby an IEP 
document is written for a 
student by an IEP team and has 
incorporated Common Core 
grade level standards in its 
development.  
 



What are the benefits of                        
Standards-Based IEP Documents? 

The IEP document … 
• is interwoven with and created utilizing state grade 

level standards 
• provides specific direction for achieving grade level 

standard 
• bridges the divide between special services and 

general education through a common language and 
curriculum for every student 

• is much, much more consistent 
• raises the bar & demands higher expectations 
 



THE COMPONENTS ARE EXACTLY THE SAME 
AS A TRADITIONAL IEP DOCUMENT! 



Differences 

Traditional IEP Document 
• Critical focus continues to be 

acquiring the BASIC academic 
access and/or functional skills 

• Quite often has very little 
relationship to grade level 
content standards 

Standards-Based IEP Document 
• Grade level content standards 

used as the critical focus for 
IEP development 

• Students’ present levels of 
educational performance 
(PLEP) and the IEP annual goal 
statements are directly linked 
to grade level content 
standards 



Does a Standards-Based IEP imply that 
the student is on grade level? 

No, it does not!  
The student may not be on grade level in the 
content area. However, it is evident that the 

student is working toward meeting the grade 
level expectation and the student is receiving 

grade level instruction. 



How does one develop a Standards-Based IEP 
when a student is not performing on grade 
level? 

The National Association of State Directors of 
Special Education (NASDE) has produced a 
document that gives a seven-step process, 
complete with guiding questions to aid 
special education teachers and other related 
services professionals in developing a 
standards-based IEP document. 



LET’S GET BUSY! 



A SEVEN STEP PROCESS TO CREATING 
STANDARDS BASED IEP DOCUMENTS 

Source: Project Forum at NASDSE 



Step One- Consider Standards 

Consider the grade level content standards 
for the grade level in which the student is 
enrolled or would be enrolled based on 
age. 
What is the intent of the content standard? 
What is the content standard saying that the 

student must know and be able to do? 



Selecting Standards 

• Determine which standards are most essential to 
accelerating the student’s ability to progress in 
the general curriculum.  

• Compare standard(s) with student’s areas  of 
needs and the impact of the disability 

• Use data to determine the areas the student will 
find difficult without additional supports  
 



Step Two- Examine Data 
Examine classroom and student data to  
determine where the student is functioning in  
relation to the grade level standards 
 Has the student been taught content aligned with grade 

level standards? 
 Has the student been provided with grade level 

appropriate scaffolding to attain grade level expectations? 
Were the lessons and teaching materials used to teach the 

student aligned with state grade level standards? 
Was the instruction evidenced-based? 



Step Two (continued) 

What is the data telling the IEP team in terms of the 
student’s performance? 

What is the data stating in terms of strengths and needs? 
Where are the gaps in knowledge and skills? 
 How has the student responded to accommodations that 

were in place? 
 Have interventions been successful? 
 Are there foundational skills that the student has missed 

over time that are necessary for achievement of the grade 
level standard? 

 Are multiple measures being used? Who uses them? 
Special education educator? General education educator? 

Presenter
Presentation Notes
Are the gaps and weaknesses due to chronic attendance???



Step Three-Develop PLEP 

Develop the present level of education achievement and 
functional performance (PLEP); describe the individual 
strengths and needs of the student in relation to 
accessing and mastering the general curriculum 
 What do we know about the student’s response to academic 

instruction? 
 What programs, accommodations, and/or interventions have 

been successful with the student? 
 What have we learned from previous IEP’s and student data 

that can inform decision-making? 
 Is there assessment data that can provide useful information 

for making decisions and the students’ strengths and needs? 
 



Step Three (continued) 

Consider the factors relating to the student’s disability 
and how they effect how the student learns and 
demonstrated what he or she knows 
How does the student’s disability affect participation 

and progress in the general curriculum? 
What supports does the student need to learn the 

knowledge and attain the skills to progress in the 
general curriculum? 

 Is the student on track to achieve grade level 
proficiency within the year? 



PLEP Development 
Strengths = Student’s response to: 
  Learning strategies 
  Accommodations 
  Interventions 
  Standards Instruction 
Needs   
  Focus on needs that affect progress in the general 

education curriculum 
Ask…What prerequisite skills/knowledge does the 

student need to close the gap between his/her 
present level and the grade-level content standards? 
 
 



PLEP EXAMPLES 

Example of what NOT to write: 
• Marcus’ learning disability affects his progress in the general 

curriculum. 
 
Examples of what to write: 
• Tasha’s difficulties with retrieving information may negatively impact 

her progress in achieving reading standards that include synonyms, 
antonyms, and multiple-meaning words. 

 
• Classroom assessments indicate that Macy can use details and 

examples to draw conclusions from grade level reading passages.  She 
experiencing difficulty synthesizing ideas from reading passages and 
drawing inferences.  Macy’s difficulty with abstract reasoning may 
negatively impact her understanding and drawing inferences from the 
text. 
 



PLEP Example 

• Kali is in the 2nd grade.  She knows the names and sounds 
of all 26 letters of the alphabet.  She has difficulty 
blending those sounds together to read words. Kali also 
has difficulty reading sight words.  She has currently 
mastered 57 of the 100 First Grade Sight Words.  When 
given 1-minute to read a 2nd-grade Reading CBM passage, 
Kali currently reads 12 words correctly with 4 errors which 
is at the 6th percentile when compared to other 2nd 
graders.  This information indicates that Kali will need 
specialized instruction in order to make progress towards 
the state frameworks and common core standards. 



Remember… 

• The present level of educational achievement 
and functional performance sets the stage for 
developing high-quality SMART Standards-Based 
IEP goals! 
 



Step  Four- Develop Goals 

Develop measurable annual goals aligned with grade 
level standards 
What are the student’s needs as identified in the 

present levels of performance? 
Does the goal have a specific timeframe? 
What can the student be reasonably expected to 

accomplish in one school year? 
Are the conditions for meeting the goal addressed? 
How will the outcome of the goal be measured? 



Annual Goals Include 

Who Student 

Timeframe Length of Time 

Conditions Under What 
Conditions 

Behavior Will Do What 

Criterion To What Level or 
Degree 



Annual Goals Must Be…SMART! 

• Specific 
• Measurable & Meaningful 
• Actionable 
• Realistic & Relevant 
• Time Limited 



• Include  clear language of the academic 
achievement knowledge or functional skill 

• Language and intent of goal/objective should be 
understood by the parent and providers. 

• Goals and objectives must be individualized, 
challenging – yet attainable, and based on the 
assessed strengths and needs of the student. 

 
 



• Think about how data can be collected when 
establishing criteria. 

• Include criteria for goals and objectives 
• Unpack the standard – Break it into sub skills 
• Determine goals and objectives that build on the 

student’s strengths and addresses their unique 
needs due to the disability  
 
 



• Keep the focus on what the student needs to 
know and be do within the school year AND 
within the annual cycle of that student’s IEP 

• Determine how the IEP Team will monitor 
progress. 

• What do we know from the baseline data? 
• At what points will we assess progress? 

 



• Develop a goal that includes part(s) of the grade-
level standard combined with lower grade-level 
standard for students 

• The IEP can focus on lower level skills, but we 
should always be starting with the grade level 
and working backwards (i.e., backmap) 
 



Kali’s Annual Goal 

• Kali is currently able to read 17 words correctly in 
one minute at the 1st grade level with 4 errors. In 
36 weeks, when given one minute to read 1st 
grade Reading-CBM passages, she will be able to 
read 67 words correctly with less than 3 errors. 
– Objective 1: Kali will use phonetic analysis to read, 

write and spell grade level text 
– Objective 2: Kali will develop accuracy, phrasing and 

expression while reading grade level text. 



Give it a Try… 

• Make it better goal… 
1. Randy will have basic needs met by making 

appropriate requests to a variety of adults. 
2. June will turn in homework on time, complete 

all in-class assignments, and pass tests given in 
class. 

3. When tested, Sara will read at the 5th grade 
level. 

Presenter
Presentation Notes
In 20 weeks and across all settings, Randy will use his communication system to indicate all needs (e.g., bathroom, drink, eat or go outside) throughout the school day for five consecutive days.June will meet all required in-class assignments (including submitting homework on time, completing all assignments and passing tests) in accordance with classroom standards for maintaining a C or better letter grade for the class, consistently for a time period of one semester or 6 months.Given a passage in a 5th grade literature book, Sara will read 130-150 wpm with fewer than 5 errors in one minute during 3 consecutive trials over a three-week period of time.



Step Five- Assess Progress 

Assess and report the student’s progress 
throughout the year 
How does the student demonstrate what he/she 

knows on classroom, district, and state 
assessments? 
Are a variety of assessments used to measure 

student progress? 
How will progress be reported to parents? 



How do we determine progress 
on the IEP? 

• What will the IEP team monitor? 
• Who will monitor “the what”? 
• How often will “the what” be monitored? 
• Where will the monitoring of “the what” take place? 
• How will we report the data that is evident through 

the monitoring? 
(**Please remember that we must report progress as 
often as general education peers receive reports of 
progress.**) 



The Importance of Data 

• A picture may be worth a thousand words, but in 
education, information speaks volumes. Data 
analysis can provide a snapshot of what students 
know, what they should know, and what can be 
done to meet their academic needs. With 
appropriate analysis and interpretation of data, 
educators can make informed decisions that 
positively affect student outcomes. 
 



Sources of Data to Determine 
Progress 

• IEP Progress Monitoring Data 
• IEP Progress Reports 
• Results of Research-Based Interventions 
• Results of Universal Screening 
• Diagnostic Assessments 
• Classroom-Based Assessments 
• Criterion Referenced Assessments 
• End-of-Course Assessments 
• Culminating Products/Projects 



Additional Data Sources… 

• Classroom Observations 
• Work Samples 
• Functional Behavior Assessment 
• Behavior Intervention Plan 
• State and District-Wide Assessments Results 
• Transition Assessments  
• Student and Parent Surveys 
• Interviews 
 



Take Away #2 

• When it comes to improving 
instruction and learning, it’s not the 
quantity of the data that counts, 
but HOW the information is used. 
 



Step Six- What SPED Services? 

Identify specially designed instruction  
including accommodations and/or modifications 
needed to access and progress in the general 
education classroom 
What accommodations are needed to enable the 

student to access the knowledge in the general 
education curriculum? 

What accommodations have been used with the 
student and have they been effective? 

Has the complexity of the material been changed in 
such a way that the content has been modified? 
 



Accommodations or 
Modifications… 

Accommodations 
• Change that helps a student overcome or 

work around the disability 
• The difficulty of the content is not changed 
• The grade level content standard is not 

changed 
• This can be a physical or environmental 

change 
• Changes made to instruction and/or 

assessment intended to help students fully 
access the general education curriculum 
without changing the instructional content 

• Accommodations provide equitable 
instruction and assessment for students by 
reducing or eliminating the effects of a 
student’s disability 

• They do not change or reduce the learning 
expectations in regard to the goal being 
addressed or assessed 

• The resulting student product with 
accommodations is equal to the student 
product without accommodations 
 
 

Modifications 
• Making a change to the content; 

typically changing the difficulty level 
of the grade level content standard 

• Alterations made to instruction 
and/or assessment that change, 
lower, or reduce learning or 
assessment expectations 

• Modifications change or reduce the 
learning expectations in regard to 
the goal being addressed or 
assessed  

• More often than not, the resulting 
student product is not equal to the 
student product without 
modifications.  
 
 



Step Seven- Determine Test 
Option 
Determine the most appropriate  
assessment option 
 What types of assessments are offered in my school district?  
 What types of responses do these different assessments require? 
 What are the administrative conditions of the assessment? 
 What accommodation(s) are allowed on the assessment(s)? 
 Are the accommodations approved for the assessment also used in the classroom? 
 Has the student received standards-based, grade level instruction? 
 Has the instruction been evidenced-based? 
 What is the student’s instructional level? 
 How different is the student’s instructional level from the level of typical peers? 
 Can the student make progress toward grade-level standards in the same time frame as 

his/her typical peers? 
 What can be learned from the student’s previous state assessment results? 
 Can the student demonstrate what he/she knows on the assessment option under 

consideration? 



As a Review… 

• Step 1 – Know content standards 
• Step 2 – Gather data 
• Step 3 – Determine the student’s performance 

level 
• Step 4 – Develop measurable annual goals 
• Step 5 – Perform routine progress monitoring 
• Step 6 – Identify supports 
• Step 7 – Determine type of assessment 



Take Away # 

“Coming together is a beginning; 
Learning together is progress; 
Working together is success.” 

Henry Ford 

 



Questions 



Sources 
• National Association of State Directors  
    of Special Education 
• Project Forum at NASDSE 
• Virginia Department of Education (Guidance 

Document) 
• Guidance Document for Individual Education Plan 

Development (Kentucky Department of Education) 
• Utah State Office of Education 
• Louisiana Department of Education 
• Alabama Department of Education: Developing 

Standards-Based IEPs (2006) 



Sources 

• Improving Education: The Promise of Inclusive Education 
• http://inclusiveschools.org 
• www.youtube.com  

 
 

http://www.inclusiveschools.org/files/Improving_Education.pdf
http://inclusiveschools.org/
http://www.youtube.com/
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